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VIEW FROM THE CHAIR 
 
 
Ian Jones 
 
With an unemployment rate …higher than most other 
Italian regions, Sicily offers few opportunities for 
work. 
‘The obvious choice is to teach English……….. 
You can get away without any qualifications and a bit 
of bluff, but you’ll need to show a degree and a TEFL 
certificate for the more professional language schools.’ 
 
From The Rough Guide to Sicily - ‘Finding Work in 
Sicily’ (2002) 
 
The idea that anyone can teach English. If you can 
speak it you can teach it, is familiar to most EAL 
practitioners, as is the link between professionalism 
and qualifications and training. In the ‘English 21’ 
debate around the future of English, recently initiated 
by QCA, the skills and knowledge required by an EAL 
teacher in schools in the UK at the beginning of the 21st 
Century must be a focus for discussion. Indeed, in the 
context of a steadily increasing number of EAL pupils 
NALDIC will be arguing that EAL teachers with 
suitable qualifications and training and the appropriate 
degree of professional expertise will be even more vital 
than they are today. This will mean reversing any 
erosion currently taking place and supporting the 
expansion of training initiatives begun by the DfES 
together with the development of adequate initial 
teacher training programmes for all teachers.  
 
The need for class and subject teachers to have an 
understanding of the way language works in their 
subject(s) and what they can do to support it without 
being language teachers has to be balanced with the 
with the need for professional input from trained and 
qualified EAL specialists. How this is to be achieved 
without embracing the approach that, ‘we’re all EAL 
teachers because we all teach EAL pupils,’ is a 
legitimate consideration. However, the wide-ranging 
nature of the debate outlined in the last NALDIC 
Quarterly which includes both the significance of 
English as global language and the organic growth of 
language in response to increasing diversity, affords an 
opportunity to position EAL in both the wider 
international social and political context as well as that 
within the UK.  
 
The increasing use of developing technologies for 
language teaching with which NALDIC has been 
closely involved over the past few years will also 
challenge our thinking. The pace of technological 
change alongside political, social and economic change 
in this field requires that the current discussions on the 
future of English should represent just the opening 
exchanges of a regular if not continuous debate on the 
future development of the language.   
 

The amount of funding available and the criteria for its 
use will, of course, be critical. There are, in fact, two 
key overlapping consultations  currently being 
conducted, the outcomes of which will have a 
significant effect on the position of EAL in schools in 
the future assuming that there is no significant change 
in government policy. Taken together, the English 21 
‘big conversation’, and the DfES consultation on the 
future funding of schools will determine the context for 
EAL and for EAL professionals in the field for some 
years to come.  
 
The DfES funding consultation is around the 
implementation of the Dedicated Schools Grant and the 
move towards 3-year budgets. The DfES believes that 
the new arrangements will deliver ‘greater certainty’, 
both for LEAs and for schools to plan for the future. 
Schools’ financial planning can be ‘better aligned with 
decisions on curriculum and staffing’, as they will have 
budget information at least two academic years ahead. 
EAL staff inured to the annual uncertainty of funding 
would be expected to welcome this change although 
any enthusiasm may be tempered by the reductions in 
EMAG funding for many schools this year. However, 
one of the proposals is a Single Standards Grant which 
will combine many of the grants currently included in 
the Standards Fund and recommend that EMAG 
remains a separate ring-fenced grant rather than being 
incorporated within the new grant. This would be 
welcomed if it survives the consultation process as it 
would enable schools and LEAs to retain a focus on 
EAL and minority ethnic achievement issues. As 
NALDIC has constantly argued for stability of funding 
for EAL and retention of EMAG as a ring fenced grant, 
this would be a positive outcome.  
 
In addition to funding for schools, there are two other 
key areas where the level of funding will affect the 
future development of EAL.  Members will be aware 
that over the years the failure to provide adequate 
training for trainee teachers and CPD for mainstream 
staff , the closing down of specialist EAL courses and 
the continued insecurity over funding has adversely 
effected the provision of EAL. As part of Aiming 
High, the DfES has begun to address this issue through 
the provision of pilot courses for EAL specialists and 
for teaching assistants and through the Primary 
National Strategy. This is to be welcomed, but a long 
term funding commitment is necessary to sustain the 
momentum of these initiatives and to extend their 
scope. Similarly, funding for IT projects like the EAL 
in Subject Areas initiative, the BBC Digital Curriculum 
and Teachers’ Television has to be maintained so that 
well trained, professionally developed, properly paid 
EAL specialists and classroom and subject teachers 
have access to appropriate technologies for the benefit 
of bilingual pupils.  
 
That shouldn’t be too much to expect! NALDIC will 
be responding to both consultations and, of course, 
making representations to the incoming government. 
 


