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The ‘blurb’ proclaims that “This is the book that
teachers and others working with Turkish speaking
children and young people have long needed”, ant so
was with some expectation that | approached my
reading of this book. | found, however, a strangely
dichotomous work that sadly perplexed and informed
me in equal measure.

Part 1 of the book is devoted to the history of the
Turkish diaspora, its cultural identity and its romic
standing. This section is well informed and is terit
with authority and sensitivity. | found the expltoa
of Turkish, Cypriot and Kurdish identity to be of
particular relevance to my work as a classroom
practitioner. Issa reminds us of the cultural digions
that exist between these three groups that ara ofte
‘lumped together’ for numerical ease at LEA le\dd
traces some of the language distinctions between
mainland and Cypriot Turkish, as well as describing
some of the various cultural groups that exist inab
Britain. This all made interesting and enlightening
reading.

Much less successful is Part 2 of the book. Issated
some forty pages to his research on, in turn, pgima
age children’s understanding of cost, money, buying
and work. For each of these chapters, he concliided
cultural understanding and early childhood expegsn
were significant factors in determining children’s
success in the tasks that he had set. These tasks
involved the setting up and maintenance of ‘shaps’
Cyprus and England, running a trucking company and
establishing a bilingual paper. From this resedsdga
draws a number of implications for classroom pragti
in Chapter 8. These recommendations add, however,
nothing new to the current debate on classroom
methodologies.

Chapter 8 could have drawn upon Issa’s privileged
insight into the Turkish community in Britain arald
us so much that was new. Instead, it recommends tha
we ‘get to know’ our pupils and provide ‘valuable
opportunities’ for speaking and listening. Thedatt
suggestion uses the NALDIC literacy papers as a
model of including speaking and listening. Yetgdbd
EAL teachers will do this as a matter of course.
Specific strategies that are highlighted includading
in a recipe from your country of origin and holding
general class discussions about ‘people around us’.
There is, sadly, nothing new here. One suggestion,
under the heading of ‘collaborative group actigtiés
that children role play an Accident and Emergency
Department in a London hospital. There are no
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guidelines given for the ages of the children. | am
concerned, here, that this approach has no littketo
National Curriculum at a time when the nationaftshi
has been towards examining how to embed linguistic
and cultural heritage in thexisting curriculum
framework.

Chapter 9 focuses upon examples of ‘successful
bilingual classroom practice’, although again fhigot
entirely successful. While the focus of the book is
Turkish children, two of the three examples given a
with Panjabi children. Although it could be argubdt
good practice in bilingual education is good piaein
any language, this is never made explicit. One gam
concerns a whole class of year 7 pupils learning two
read numbers 1-20 in Panjabi. The lesson is seen as
good practice because of the use of support mkteria
and the use of two languages simultaneously. Wheat t
research does not show is how the work benefited th
pupils directly. If children are bilingual, theralaing
numbers 1-20 in their mother tongue will not sthetc
them. If the intention was to teach the monolingual
children in the class Panjabi, then what was the
context? There are better and more meaningful whys
acknowledging and utilising the first languageha t
classroom. Another example concerned a Year 10
science class. Where the lesson differed from
monolingual science lessons was that the teacher wa
bilingual in English/ Turkish and a list of key vasrin
Turkish was supplied in the lesson plan. EAL teaghi
has moved on from providing translations of key
words. Issa did argue that the teacher was able to
access his pupils’ cultural knowledge by talkinguatb
light reflecting on the water while the childrennee
boating in Turkey. It is the job @&fery good teacher to
access the interests and experiences of theimrehild
and use them where possible in a lesson.

In his concluding chapter, Issa revealed his resear
finding that the children’s understanding of ecoimm
concepts was markedly different, despite shared
cultural experiences. Their levels of understandireg
concluded, develop at different rates. He did argue
however, that the opportunity to use the first laage
for discussion and debate impacted directly on some
children’s conceptual awareness. Members of
NALDIC will long have been familiar with this idea.

Issa misses a great opportunity to elaborate upon
practical strategies that will have a direct bengfion
Turkish and Kurdish speaking children in our sckool
today. He is keen that cultural celebrations areketh
in the classroom and that children benefit from
resources that ‘reflect children’s experiencest, ye
nowhere do we find the detail. | would expect akboo
about Turkish children to contain a certain amafnt
culturally-rich information that could be transfedr
into a classroom setting. Instead, Issa suggeats th
mini projects be set up with local shops so thdtiodn
can become ‘workers’ for an hour, drawing uponrthei
early childhood experiences of shops and tradglt |
that the practical constraints of engaging in sutask
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with primary-age children had either been ignored o care are enabled to access the national currictdum
not envisaged. Many of the other suggestions are al the best of their abilities. This book does notsiss
lacking in practicality: classteachers should visit this task.

supplementary schools ‘a few’ times over a terreeio

up joint medium-term planning. Again, it is possiltd Vicki Rabicano

perceive more than one obstacle to this laudable
aspiration. Where Issa does provide details of
classroom activities, these are disjointed and weto
from good classroom practice. As practitionerdim t
field of EAL, we need to ensure that children im ou
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